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Abstract 
Research data are being collected via a variety of ethnographic research instruments, namely classroom observations and field 
notes, video recordings of school lessons, and in-depth interviews and video-triggered reflective dialogues with the teachers. The 
research is significant in suggesting that the technology is probably not the key driver for the development of productive pupil 
collaboration at the IWB. The shared understanding of teacher and pupils with respect to task intentions and productive talk and 
collaboration seem particularly significant in promoting an environment in which the affordances of the technology can come 
into play. 
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1. Introduction 
   Since the advent of communicative language teaching in the 1980s, language teachers have placed increased 
emphasis on building language proficiency through meaningful use of language in authentic contexts. Current 
models of second language teaching, as for instance task-based learning (Willis 1996) and project-based learning 
(Legutke & Thomas1991) view the classroom as a place full of interaction, where learners are actively engaged in 
negotiating meaning. 
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1.1 Review of the related literature 
 
David Nunan’s (1991) mentioned five features of CLT: 
x An emphasis on learning to communicate through interaction in the target language. 
x The introduction of authentic texts into the learning situation. 
x The provision of opportunities for learners to focus, not only on language but also on the learning process 
itself. 
x An enhancement of the learner’s own personal experiences as important contributing elements to classroom 
learning. 
x An attempt to link classroom language learning with language activities outside the classroom 
 
According to these models, in order to develop communicative competence language learners should have 
plenty of opportunities to use the target language as much as possible, mainly through pair and group work, but also 
in the whole class context.  In the computer-assisted language learning (CALL) field, several authors (e.g. 
Warschauer, 1999) have emphasized the need to exploit technology towards the implementation of a socio-cognitive 
approach to language teaching, in which the technology is used to support language use in authentic contexts. As 
interactive whiteboards (IWBs) gradually find their way into language classrooms across the world, the investment 
in good quality training on the pedagogical use of this technology becomes increasingly important. Special emphasis 
should be placed on how this technology can be exploited to develop pedagogical practices based on a socio-
cognitive view of communicative teaching, which is in line with the latest developments in language teaching 
research and practice. 
 
2.  Purpose of the study 
This paper aims at shedding some light on this issue by addressing the following research question: What are the 
new competencies that English as a foreign language (EFL) teachers, who use an IWB, need to develop in order to 
benefit from the evolving capabilities and face the pedagogical challenges created by this technology to develop 
pedagogical practices based on a socio-cognitive view of communicative teaching? This creates the need for the 
development of a) a competency model of technology-supported language teaching and b) a model of interactive 
whiteboard technology training, which should be based on the investigation of teachers’ practice and views, as they 
learn how to exploit this technology for pedagogical purposes. 
 
3. Method 
 
Having assured learners of the confidentiality of the results, the researchers selected the subjects based on their 
agreement to take part in the study. 
 
    3.1. Participants 
 
Using empirical evidence this paper explores the change in pedagogical practice of 11 teachers from 2 schools 
following one year of interactive whiteboard (IWB) technology use. All teachers had full-time classroom access and 
were new to the IWB at the start of the year. The research data discussed in this paper are drawn from a study that 
investigates EFL teachers’ pedagogical needs and developmental paths, as they integrate interactive whiteboard 
technology into the curriculum in the context of secondary schools in Iran. Interviews and classroom observations 
were undertaken with all teachers during the Summer, Autumn and Winter terms and the head teachers of each 
school were also interviewed. 
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       3.2. Instruments 
 
The research is being carried out in the form of seven in-depth longitudinal case studies with EFL teachers at 
different levels of technology expertise and teaching experience. Research data are being collected via a variety of 
ethnographic research instruments, namely classroom observations and field notes, video recordings of school 
lessons, and in-depth interviews and video-triggered reflective dialogues with the teachers.  
                      
      3.3. Procedure 
The teachers’ techniques for teaching CLT through IWB were gathered during 5 sessions of instruction. The 
students were examined through interviews based on covered areas to evaluate the effectiveness of procedure of 
instruction in each class. The teachers were interviewed to anlayze their own instructions, and explain their specific 
techniques. The gathered data were compared to goals of CLT.         
                         
 
 
4. Findings and Discussion  
                  
Findings suggest that productive pupil collaboration is arrived at through a complex web of interactions between the 
affordances of the IWB; the mediating role of the teacher, including task design; the nature of collaboration and 
dialogue; the classroom environment, particularly the physical space at the IWB; and pupils’ learning. The research 
is significant in suggesting that the technology is probably not the key driver for the development of productive 
pupil collaboration at the IWB. The shared understanding of teacher and pupils with respect to task intentions and 
productive talk and collaboration seem particularly significant in promoting an environment in which the 
affordances of the technology can come into play. 
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